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Gender Equity in the Curriculum
Introduction
Gender equity refers to the impartial treatment of all the genders based on their different requirements (Unterhalter & Aikman, 2007). Gender equity, therefore, includes treating different genders differently to accommodate their different needs and rights to equal extents. As such, while gender equality looks to ensure that all genders benefit from societal resources, gender equity looks to distribute these resources based on the needs of the different genders (Unterhalter & Aikman, 2007). In this sense, gender equity is fundamental in achieving gender equality. However, to understand the concept of gender equity, it is crucial to first understand that different genders have different needs. Subsequently, various ways of enhancing the curriculum regarding the education of gender to promote awareness of gender equity can be explored since education systems provide adequate avenues for promoting awareness. Ultimately, incorporating gender equity will assist in achieving gender equality by allowing us to appreciate the differences across the genders in our society.
Key Ideas from the Readings on Gender Equity
Different genders have different needs based on physiological factors as well as societal responsibilities awarded to different genders. Regarding physiology, the bodies of individuals from different genders have different features that often necessitate different needs. For instance, females have different reproductive health needs compared to males due to hormonal and anatomic differences. Moreover, different genders have been awarded certain traditional societal responsibilities that are considered normal for each gender. These gender responsibilities are used to award societal prestige to certain genders in society, with men being more privileged in traditional societal frameworks (Unterhalter, E., & Aikman, 2007). However, individuals who do not conform to the traditional gender divisions, such as trans-genders, often refuse to abide by any set of defined societal roles. This implies that not only are traditional gender responsibilities abstract, but they are also formed by society and are therefore impermanent (Hittanagi, 2021). Accordingly, different genders have different needs based on their physiological differences as well as their societal responsibilities. Nonetheless, societal responsibilities are impermanent and abstract.
Underprivileged genders also have additional needs to attain similar societal positions as the privileged genders. Traditional societal gender rankings disproportionately award privilege to men while women are automatically designated to lower positions that force them to be submissive. Moreover, underrepresented genders such as transgender individuals are often discriminated against, which limits their ability to assert their place in society (Pennell, 2017). The adoption of these social rankings often results in underprivileged genders having detrimental perceptions about themselves and their capabilities, which curtails their ability to utilize opportunities and societal resources (Vuletich et al., 2020). For instance, ages of patriarchal societal frameworks have conditioned most women to feel less important in society and, therefore, choose to withhold their true potential to avoid challenging the existing frameworks (Martin & Beese, 2016). However, recent improvements in human rights movements actively look to counter these societal rankings in proving that all the needs of the different genders matter equally. To promote these efforts, current educational frameworks provide suitable avenues through which the curriculum can be manipulated to change the perceptions of different genders and their needs (Esteves, 2018).
Impact of the Readings on My Thoughts About Gender, Teaching and Curriculum
From the readings, I think that the existing curriculum and education frameworks perpetuate disadvantageous perceptions of gender. Fundamentally, the curriculum conveys the information that is considered important and should therefore be distributed to learners in various institutions countrywide (Unterhalter, E., & Aikman, 2007). This implies that the existing teaching methods and resources convey certain messages about gender equity that are imparted in learners’ minds (Unterhalter, E., & Aikman, 2007). However, the existing curriculum and teaching methods perpetuate most of the societal assumptions regarding traditional gender responsibilities and rankings, which are detrimental to the efforts aimed at achieving gender equity (Vuletich et al., 2020). Some of the most prevalent assumptions that need to be countered include the notion that social responsibilities are permanent entities that cannot be changed (Hittanagi, 2021). This requires curriculum changes that allow children to be taught that physical sex and societal gender conceptions are not similar and that there is a need to acknowledge the different gender needs to attain gender equity and equality (Hittanagi, 2021).
In order to implement these curriculum changes, certain measures can be taken. For starters, books used in schools should be completely devoid of any implied or direct gender prejudice and encourage learners to appreciate the need for gender equity (Hittanagi, 2021). Moreover, educational materials used should increasingly portray different genders taking up non-traditional responsibilities to expose learners to such possibilities (Hittanagi, 2021). Also, these materials should portray more of women’s capabilities and those of individuals who do not conform to the traditional gender divisions (Hittanagi, 2021). Moreover, instructors should be encouraged to openly challenge biased information in the curriculum and teach their learners to do the same (Hittanagi, 2021). In general, a multidisciplinary approach aimed at imparting all individuals with certain crucial capabilities that can be applied in real life should be prioritized (Hittanagi, 2021).
Reflection and Evaluation of My Acquisition of Knowledge and Skills on Gender Equity
Based on what I have learned regarding gender equity, I think that attaining gender equity is fundamental in achieving equality through appreciating the differences across different genders. Gender equity is based on acknowledging that each gender has different needs and requirements, with no set of needs for a specific gender being superior to those of other genders. Pursuing gender equity allows us to focus on addressing the different needs simultaneously, which requires a uniform effort towards forming societal frameworks that are needed to allow underprivileged genders in society to express their abilities as much as the privileged genders. Subsequently, this will assist us in recognizing the role of underprivileged genders in improving society, which is needed to further motivate those in charge to provide equal opportunities to all genders. This, in turn, will help to offset the sense of superiority that certain genders may be awarded in society. Consequently, by acknowledging the differences across the different genders when pursuing gender equity, we can establish the importance of all genders in society, which is needed to motivate members of society to treat all genders equally.
Gender equity also enables us to develop a positive self-perception that allows us to enjoy societal resources through maximizing our potential despite our physical sex. Fundamentally, attaining equality requires that we should be able to freely enjoy the societal resources available to enhance our potential outside the limits set by societal gender roles. By default, many individuals often define their capabilities based on societal gender roles, such that they are not motivated to explore skills that are not typically attached to their gender roles. Gender equity allows us to acknowledge that the needs of different genders are not constant but rather continuously change based on different social factors. The impermanence of our gender needs enables us to understand that our capabilities traverse the traditional gender roles, which implies that individuals can do what is not traditionally “normal” for their gender based on societal gender roles. Subsequently, individuals perceive themselves as capable of pursuing activities and skills outside the traditional gender roles, thereby achieving their true potential in taking advantage of the societal resources at hand.
Conclusion
Consequently, gender equity is fundamental to achieving gender quality by allowing us to appreciate the differences in the needs of different genders. Essentially, different genders have different needs based on their physiological make-up and their assigned societal responsibilities which are impermanent nonetheless. Additionally, underprivileged genders have additional needs to attain more prestigious positions in society to allow them to take advantage of societal resources and opportunities. Gender equity allows society to address these different needs to equally satisfy members of all genders. As such, there is a need to promote awareness regarding gender equity, which can be done through the current educational framework and curriculum. More specifically, the curriculum should perpetuate beneficial conceptions of different genders and gender responsibilities, which enable learners to discard existing harmful assumptions. Subsequently, we can appreciate the differences between the different genders and their place in society, which will also enable us to develop a positive self-perception that allows us to enjoy societal resources through maximizing our potential despite our genders. In this regard, gender equality will be achieved.


References
Esteves, M. (2018). Gender equality in education: A challenge for policymakers. PEOPLE: International Journal of Social Sciences, 4(2), 893-905.
Hittanagi, R. (2021). The role of education sector in removing gender inequality. Legal Service India.com. http://www.legalservicesindia.com/article/1448/The-Role-of-Education-Sector-in-Removing-Gender-Inequality.html
Martin, J. L., & Beese, J. A. (2016). Girls talk back: Changing school culture through feminist and service-learning pedagogies. The High School Journal, 99(3), 211-233.
Pennell, S. M. (2017). Training secondary teachers to support LGBTQ+ students: Practical applications from theory and research. High School Journal, 101(1), 62-72.
Unterhalter, E., & Aikman, S. (Eds.). (2007). Practising gender equality in education. Oxfam.
Vuletich, H. A., Kurtz-Costes, B., Cooley, E., & Payne, B. K. (2020). Math and language gender stereotypes: Age and gender differences in implicit biases and explicit beliefs. Plos one, 15(9), e0238230.
